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INTRODUCTION

I. THE CRITERION OF READING

The only criterion acceptable to-day for the

soundness of any method of teaching reading to

a beginner is this : Does the method from the start

train in power to grasp not a word bnt a related

set of words, a sentence, an entire situation ? Does

the method proceed from wholes to parts and back

again to clearer wholes ? Does it advance from a

unit of thought, a sentence, to the words as words

without loss of the relationship among the words?

Is a flow of association maintained among the

words as parts of the original whole from which

they have been disentangled, or as parts of a dif-

ferent whole created anew out of the same words

set ill oilier relations?

It is this relation idea that makes for true road-

iijg, as opposed to mere word calling with little

or no consciousness of a higher unity. Does the

method ingrain this sentence habit first, and then

proceed, and not till then, to treat a word as a

whole, analyze out of it the constituent j)arts, and

syntliesize these Vjack again into the origin:il word

or new worrls ?

V
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II. THE PROGRESSIVE ROAD TO READING
METHOD

(a) Stimulus

In the Progressive Road to Reading method

vital interest in a _story is the stimulus. The

surest way to catch a child's attention and to hold

it is to arouse his imagination and give it ample

room for play. When this has been successfully

accomplished, the strongest possible motive for

learning to read will have been created.

(h) Pure Phonics

In the beginning only the ear and the tongue

are involved. Sound leads to thought, and thought

to speech. "Tell me a story!" is the dominant

expression. This creates a golden opportunity for

pure phonics,— clear enunciation, clean articula-

tion, and full, rich, deep tones of voice. The

children will pay the price, if the teacher insists.

Correct habits of speech will follow. Clear enun-

ciation and articulation must be insisted upon even

to the point of dra-mat-ic ex-ag-ger-a-tion. Let the

t be plainly heard in icent ; the d in ari^ and

found ; in short, never slight the final consonant.

Careful work in phonics during the teaching of

the first group of stories must precede any attempt

at phonetics. Not until the ear has been taught

to discriminate nicely and the tongue to execute

accurately should the eye be called upon to ana-
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lyze sight words into their phonetic parts. _Train

the ear before the eye. Always let j^^^onics (ear-

and-tongue exercise such as even a blind pupil

can follow) precede phonetics (work involving the

eye).

(c) Phonetics

In the second place the visual relations between

the thought and the printed, or the written, sen-

tence are established, so that the pupil may get

the thought as promptly from a sentence seen as

from one heard.

Now the pupil is ready for the establishment

of the visual relations between the separate ideas

of a sentence and the separate words printed, or

written, to represent the ideas.

By a still further analysis the pupil is led to

discover the auditory relations between the sepa-

rable sounds, or phonic elements, of a spoken

word, and the visual relations between the let-

ters, or phonetic elements, used to represent these

sounds to the eye. Suppose we take the present

order in the Plan of Work. \\'rite make. Cover

ake and sound m. Then cover vi and pronounce

ake. vSoon the ear will perceive the sound that

is attached to the particular part.

Tliis is the process in ])honetics : Tear sight

words to pieces and find smaller i)arts, with which

(1) to rehnild the original word and so get a firmer

grasp on it and (2) to build new word wholes.
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(r/) Manual Expression •

)

Acconipanvint:; this plionetic analysis there is

a carefully planned method of visualization which

develops manual expression, and leads at aia-early

stage to spelling, dictation, written reproduction,

and composition.

Indeed, the teaching of reading may, as a class-

room discipline, become the radiating and illuminat-

ing center of the entire circle of sensory-motor

activities that should constitute the curriculum

for first-year children. No Indian was ever more
interested in a "talking leaf" than these little

ones just out of the kindergarten are in the writ-

ten expression of thought.

The tactful teacher will be able to set all other

subjects of instruction into wholesome reaction

with reading. This may be done whether the

class be taught as a unit, or, as is recommended,

in groups. In either case independent seat work
is not only desirable but necessary for best results.

(e) Recapitulation

Delight in a story will sustain interest. Care-

ful attention to enunciation and articulation, or

pure phonics, must attend all oral work.

In establishing visual relations begin with a sen-

tence, sustaining glowing interest. Go to phrases,

then to words and back again to the same sen-

tence; then to similar sentences from the same
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phrases and words. Proceed until you can get

quite different sentences as to meaning and tone

out of your word stock.

By this time, through clear articulation, insisted

upon all the time from the beginning, you will have

laid a good phonic basis for analyzing words into

phonetic parts. In accomplishing this, repeat the

general process. As soon as you have the parts, at

once rebuild the words taken apart. Do this until

the pupil sees, often all by himself, that a part of

one word will join with part of another to make

still another word which he knows, but now sees for

the first time. What a gurgle of joy attends this

discovery ! May we not say invention ? He has

created this word, and like every creator, as he

looks upon his work, he thinks his creation good.

Proceed from wholes to parts and back again

from the parts to the original wholes until later

you can go from these parts to new wholes. This

taking apart and putting together finally gives

swift recognition of the parts in any relation, and

automatic power over them. So the child by mas-

tery of the phonetic symbol comes into jKJssession

oi his real inheritance. He has the key to unlock

the treasures of literature awaiting appropriation.

III. THE PLACING OF THE BOOKS

The /'r<>(/rpssivf' Hoad in Utddiiig sei'ics has

been const luctud [(;r elasticity in application. No
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rigid (|Uiintitative limit has bet'ii set. The mini-

iniiiu amount to be covered by the pupils of the

first year, first half, should, iu no case, be less than

the first fifty-five pages of Book One, covering the

four basal stories and their attendant supplementary

stories.

If no more can be completed in accordance with

the Plmi of Work, then of course the pupils must

complete the remaining portion of Book One in

the first year, second half, before they attack Book

Two. In like manner, Introductory Book Three

should not be undertaken by the pupils of the

second year, first half, if they have not previously

completed Book Two.

The series is progressive in the sense that the

work of each succeeding grade is to begin where

the preceding grade left off. This precludes the

folly of assigning the successive books of the series

to successive grades, so that Book One is given to

the pupils of the first year, first half; Book Two
to the first year, second half ; Introductory Book

Three to the second year, first half, and so on.

Abundant oral reproduction in the child's own
language is a necessary preliminary to the rendition

of the author's exact thought in the exact words ot

the text. A wise teacher will know how to sustain

interest in story-content for the ulterior purpose of

practice in mastering sight symbols.



TEACHING ARRANGEMENT OF STORIES

BOOK ONE

Take Book One and number the first thirteen

stories in sequence from page 5 to page 55. Now
mark off the basal stories with their supplementals,

as follows

:

(i) The Hen and the Bag of Flour. (/. Basal)

(2) Little Red Hen. (.S///>.)

(3) The Rat, the Hen, the Pig, and the Duck.

(Sup.)

(4) The Sun is Shining. (//. Basal)

(5) Tlie Lark, the Fox, the Cat, and the Snake.

(S>,p.)

(6) The Rat and the King. (Sup.)

(7) The TTcn and the Lark. (Sup.)

(8) The Sky is Falling. (///. Basal)

(9) The Brown Hen. (Sup.)
'

(10) Gray Cat and Black Cat. (Sup.)

(11) The Hungry Fox. (IV. Basal)

(12) Gray Fox. (Sup.)

(1.3) The House that Jack Buih. (Sup.)

Ilero you luivc Ihe scheme in outline. These

thirteen stories constitute the true primer. The

rest is the ordinary first reader.

1



CHAPTER I

HOW TO TEACH THE BASAL STORIES

OUTLINE

I. ORAL WORK: Development of Content

(a) Telling of the story by the teacher.

(6) Conversation on the subject-matter of the story,

(c) Oral reproduction of the story by the pupil.

II. BLACKBOARD WORK: EstabUshing of Relations

(a) Presentation and formal reading of the first sen-

tence as a whole.

(b) Recognition of words by position in the sentence.

(c) Recognition of words by comparison.

(d) Independent recognition of words.

(e) Drill in rearrangement of words.

III. BOOK WORK : Reading of the Story as a Whole
(a) P'irst basal story.

(b) Second basal story.

(c) Third basal story.

(d) Fourth basal story.

(e) Suggested time distribution of stories.

IV. REVIEW WORK



CHAPTER I

HOW TO TEACH THE BASAL STORIES

First Step

I. ORAL WORK : Development of Content

(a) Telling of the Story •

Before the actual work of reading the first story

is begun, each child must know the stoiy, and must

be able to give his own version of it. The teacher

must tell the storj^ to the children, and she must

tell it so simpl)^, dramatically, and vividly that it

will take instant hold on the child imagination.

Then she should ask the children to tell her the story.

Instead of telling the whole story at once some

teacher may wish to give it in parts; so she tells

only as much as she intends to use on the black-

l)oard, has that orally repeated or paraphrased, and

thus keeps up interest as is done with a serial story

in a magazine. The teacher says, " Let's see.

Where were we in the story when we left off ? John,

you tell it as far as wc have heard it." Then the

teacher adds a new Int. If I he cliibh-eii do not speak

English at home, this continued, accretive style

of giving tiiom the story is better than telling the

entire stoiy at once.

3
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(b) Conversation

During the time of oral work, the conversation,

the nature work, and the hterature should include

stories of the hen, the duck, the goose, and the

turkey, and talks on flour and bread making. These

lessons should be made as practical as possible, so

that the children will have a vivid interest in the

objects about which they are to read. Much can

also be done in manual training by making bags, or

even by grinding corn, wheat, etc., between stones

or in a coffee mill, into meal or flour.

Does such work help reading ? It does, indeed !

It lays memoiy traces of things and actions, ideas

for which the reading is to furnish the sight symbols

to match the words already known by sound.

(c) Oral Reproduction

The work in oral reproduction must go hand in

hand with the work in reading. It must by no means

be neglected, especially in classes composed of

children of foreign parentage. In these classes the

power to read will veiy quickly outstrip the power

to tell what has been read. Therefore have abun-

dant oral work based on stories of your own selection.

Do not require the children to repeat a story with

many incidents and characters, and with frequent

changes of the point of view. Select stories with

but one incident and few characters. Rewrite the
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stoty, cutting out all description and all sentences

containing difficult idiomatic phrases.

It is to be remembered that before a child can ex-

press what he has heard, he must have command

of the necessaiy words. Some children at the age

of six have a vocabulary which enables them to re-

produce in their own way any simple stor}' ; others

seem to have almost no vocabularj^ These children

will not be able to reproduce at all ; they will have

to acquire a \'oca])ulaiy, before any reproduction is

required. The reading will teach new words, and

the daily stoiy-t oiling will give facility in using them.

Let the children dramatize the stories. For in-

stance, in connection with the first story, have the

children take the parts of the Hen, the Duck, the

Goose, and the Turkey, and act out the various in-

cidents of the narrative.

Second Step

II. BLACKBOARD WORK: Establishing Relations

(a) Reading of the First Sentence

The teacher reminds llic cliildicii of the first event

ill the story : "The Hen found a bag of flour." She

prints it on the blackboard, reading aloud as she does

be Hen foimd a ba^ of flour
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so. As the children know what has been wi-itlen,

they will be able to read it as a whole. Have several

ehihhvn read it.

—
P P P

he nem toand a bag oi t oar

Then the teacher underlines the })hrases^ : as, of

flour; a bag; and pointing to them, has them read.

(6) Recognition by Position

Next the teacher points and the pupils identify

the words. Then she asks that they point to the

words which she calls. Some child will be able to

point to Hen, found, bag. Underline these words,

and have the children point to them several times.

he Hen foumd a bas of flour

In teaching the slow im])ils it will be necessary to

have each child go through the process of finding

the words and pointing to them. If three words

are too many for the children to grasp, take two.

' Phrase work can be greatly faeilitated by the use of printed

cards containing plirases from the basal stories, which may be
obtained from the publishers.
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(c) Recognition by Comparison

With the sentence still on the blackboard, print

the underlined words directly beneath the same

words in the sentence, and let the children name

them by comparison with the words in the sentence.

Then reprint these words over and over again on

different parts of the blackboard until the children

have ceased to refer to the sentence. This step is

a very important part of the method ; the teacher

must not ask the children to recognize words inde-

pendently until she is certain that recognition by

direct comparison has been thoroughly accomplished.

The slowest children will need more time for this

step than for any other in the series.

(d) Independent Recognition

When the teacher is reasonal)ly sure that the chil-

dren know the words withcjut reference to their posi-

tion, she should erase the sentence. 'Vhv, words to
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be taught should now be printed in columns. This

time the children should be required to recognize

them instantly. Teach the remaining words of the

sentence in the same way.

(e) Drill in Rearrangement

The prime law in teaching separate words is that

they shall not be taught as bare words merely.

Never lose sight of sentence unity and the relation

among words. The latter is far more than the mere

words give sign of. It is a contribution from the

mind of the child, and evidences not mere memory,

but a relating power, the art of thinking.

When all the words in a sentence have been learned,

they should be rearranged, if possible, and the chil-

dren required to read the rearranged sentences.
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Then they should be combined in new rearrange-

ments with the words from previous sentences.

The following drill deals with the first story. The

first line in each set is the original sentence.

The Hen found a bag of flour.

The Hen found a bag.

The Hen found flour.

She tried to carry it home herself.

She herself tried to carry it home.

The Hen tried to carry the bag of flour home.

Then she went to the Duck.

She went to the Duck herself.

The Hen herself went to the Duck.

Please, Duck, help me to carry my bag of flour.

Help me, please, Duck, to carry ray bag of flour.

Duck, help me, please, to carry my bag of flour.

Help me to carry the bag of flour, please, Duck.

Please help me. Duck.

But the Duck said, " No."
" No," said the Duck.

The Duck herself said, " No."

Said the Duck, " No."

The Duck said, " No."

So the Hen had to carry it home herself.

The Hen herself had to carry it home.

So she herself had to carry it.

The Hen had to carry the bag of flour home.

She had to carry the flour home herself.
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The Hen tried to make the bread herself.

She tried to make the bread.

She herself tried to make it.

The Hen tried to make bread.

But the Hen said, " I will not give you any."

" I will not j;ive you any," said the Hen.
" I will not give you bread," said the Hen.

Said the Hen, " I will not give it to you."

" I will not give you any bread," said the Hen.

Said she, " I w^ill not give you any."

I will eat it myself.

I myself will eat it.

This drill should by no means he omitted or slighted,

as it is the principal means of guarding against rote

work, which, if allowed to creep in, will destroy real

progress.

In giving the rearranged sentences remember that

rereading the same sentence from the blackboard

to get greater facility and perfection is not nearly

so effective as rewriting the sentence for rereading,

just as if what once had been attempted from the

board had disappeared and could no longer be seen.

This prevents all possible local association with the

top, the bottom, or the side of the board. This is

true also of words. Keep on filling the board, even

if it be with the repeated writing of only half a

dozen words. Never, try to run the mill with water

that has gone by.
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Do not attempt the drill in rearrangement of words

until the individual words are firmly fixed in the

child's mind. If the little steps are hurried over,

and the words but half known, the reading of the

sentences will be halting.

Sometimes a child does not get the thought in the

sentence. This will be shown by his inability to

repeat the sentence without looking at the board,

or by a slow and uncertain repetition of the sentence,

showing that he remembers merely a collection of

words, and not the thought contained in them. The

best guard against this meaningless reading is a

firm drill in independent recognition of individual

words.

Drill at least two days on the words of a new sen-

tence, before attempting to rearrange the words.

An experienced teacher may allow herself a little

Uberty in this direction, but not the bcgimier.

(i) Class Grouping

After several sentences have been read by the

pupils the class may be grouped.

First Group : those who, when the sentence is printed

on the blackboard, recognize the words without

effort.

Second Group: those who need to be taught, whoso

minds follow the steps easily but never skip

over any.
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Third Group: those who must be taught the same

thing two or three times before grasping it. This

grou]) will include those who find difficulty in

recognizing words without reference to their

position in the sentence.

Foreign children will take a long time to get the

thought, and there may be some children who will

not recognize the words in their new relations.

These children should be helped, and a drill should

be given, then and there, with the entire group on

all the words that have been forgotten.

The grouping done at this stage of the work must

necessarily be tentative, and for some weeks children

will shift from group to group ; but the work of the

first year progresses so much more rapidly if done

in groups that it is well to begin grouping as soon

as possible. The rating should be low. If the rating

is high, the teacher is constantly pulling some one

up to the level. Good grouping does away with

this trouble.

At this stage, it is far better to place the nervous

and the slow children in the third group, where they

will have time to accustom themselves to strange

surroundings, and where they will develop naturally,

than to place them in the second group, and drag

them up to the level of the others.

Each group must be allowed to advance as far and

as fast as it can. Promotion from lower to higher
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groups during the term must be allowed. Often

the lowest group disappears altogether, especially

when they have a maximum of silent work just a

little beyond their ordinary power. Here lies the

secret of the gradation in Progressive Road to Reading.

(2) Silent Drill for Third Group

For the third group the teacher should test the

results of the drill in the rearrangement of words by

the following method

:

The teacher prints on the blackboard the following

sentence, "She tried to carry the bag," and then asks

the class to read silently. As each child finishes he

leaves his place and whispers the sentence to the

teacher. He then passes to the other side of the

room. This silent drill insures individual work

and enables the teacher to detect weak spots. The

necessity of requiiing all the work from each indi-

vidual in the group cannot be too strongly impressed

upon the teacher.

The ])lackboard work must be tidy ; that is, the

words must be printed neatly, and the printing must

be carefully done. An untidy l)hi('kboard results in

visual confusion ; and visual confusion in a child

of six means mental confusion. In a veiy short

time the teacher will acquire facility in printing

rapidly and neatly.

Print tlio words or sentences one by one. Have

each child read the word or sentence silently and
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raise his hand when he has finished. Do not begin

at the end of the group and have the children recite

in turn. One thing to be remembered in this kind

of work is, not to let the children tire ; have two short

periods, rather than one long one.

Third Step

m. BOOK WORK : Reading of the Story as a Whole

(a) First Basal Story

When the children have gone over the entire story,

sentence by sentence, in the manner indicated in

the two foregoing steps, the book should be placed

in their hands so that they may read the story as a

whole. Have them read a certain portion silently,

and when they have finished, let them stand. Ob-

serve proper grouping, and help the slow ones. In

oral reading when the book is first used, let each

child read only a single sentence. When some degree

of power is attained he may be trusted to read a

paragraph ; later, several paragraphs ; and finally,

a page or the entire story.

For the supplementary stories (see Teaching Ar-

rangement of Stories, page 1) no blackboard prepara-

tion should be given to the first and second groups

other than a drill on the new sight words. A full

blackboard drill may be necessary for the third group.

These supplementary stories serve the double

purpose of furnishing the more advanced pupils
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\\dth abundant material for independent study, and

of gi\'ing to the less advanced ones a necessary re-

\dew without repetition. They are not intended so

much for oral reading as for silent work. In fact,

they are primarily intended for groups not engaged

in l:)lackboard work on the basal story. This silent

work prevents the interpolation of any obstructive

association between the sight word and the thought.

This is the direct road to power. The child learns

to determine the meaning of new words from the con-

text, although they have not been presented on the

blackboard.

(6) Second Basal Story

The second basal stoiy, "The Sun is Shining,"

p. 20, should be treated like the first. There should

be the preliminary oral work, and the steps indicated

in the de\Tlopment of the first basal story should be

carefully followed.

(c) Third Basal Story

The chilch'on need not take up, sentence by sen-

tence, the third basal story, "The Sky is Falling,"

p. 82, because the sight words and the phonetics

alreafly in their possession give a key to unlock the

story with very little l)lackl)oard or oral develojmient.

This story is first presented on the blackboard.

The teacher may take the first group over the steps

a little more rapidly than in the first and second



16 Tin: PROGRESSIVE ROAD TO READING

basal stories; but she must not in any case omit

the preliniinaiy ))lac'kboard work.

Diacritical marks are used in this story for the first

time.^ The only reason for their appearance in the

book is that the child may have a phonetic prop

while silently preparing his lesson. As the child

progresses, their use is gradually discontinued.

(d) Fourth Basal Story

Reading from the Blackboard Dropped

^Vhen the fourth basal story, "The Hungry Fox,"

p. 43, has been reached, the teacher will place on the

blackboard, for drill purposes, all the phonograms

as well as the single and double consonant sounds

used in the story. This work is aside from the regu-

lar phonetic drill of the day. All new words, whether

phonetic or unphonetic, should be read from the

blackboard, the teacher striving for as much individ-

ual work as possible. This is a critical stage of the

work, and silent drill (see p. 13) is suggested.

From this time on, this is the only preparatory

blackboard drill needed for any reading. \Vhen

the teacher is reasonably sure that all the new words

have been mastered, the story may be read from the

book.

* The book without diacritical marks will be furnished by the

publishers if so desired.
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(e) Suggested Time Distribution of Stories

First week Oral work.

Second, third, fourth,

fifth, and sixth weeks First set of stories, pp. 5-19.

Seventh, eighth, and

ninth weeks . . . . Second set of stories, pp. 20-31.

Tenth, eleventh, and

twelfth weeks . . . Third set of stories, pp. 32-42.

Thirteenth, fourteenth,

and fifteenth weeks . Fourth set of stories, pp. 43-55.

The four ba.sal stories with the nine supplementary

stories, covering fifty-one pages, require fully fifteen

weeks for completion. During this time strict atten-

tion must he given to sound work. The phonetic de-

velopment is more important than the mere ability to

cultivate a stock of sight words.

The power attained during the fifteen weeks en-

ables the ordinar}' child to road the nine remaining

stories, covering seventy-three pages, in the last five

weeks of the term. Children of the first group will

demand additional reading matter.

IV. REVIEW WORK

Before the phonetic key is begun, all words must

be learned as sight words ; and that the child may

recognize them instantly they must he frequently

and thoroughly reviewed. But from the beginning
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it is well to keep separate the unphonetic words, and

to review them daily.

The teacher will find that she can facilitate this

review work by using "perception cards." Printed

perception cards may be purchased from the pub-

lishers, or the teacher can easily make a set with stiff

cardboard and good black ink. They impress the

words readily on the child's mind and save the

teacher's time.

The following list of sight words, some of which,

though phonetic, seem to present difficulties to chil-

dren, is suggestive and may be extended at the dis-

cretion of the teacher. This list should be made up

as the words occur in the reading lessons, and be

used on the perception cards

:

tried
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V0CABUL.\RY OF THE BaSAL AND SUPPLEMENTARY

Stories

(i) THE HEN AND THE BAG OF FLOUR (/. Basal)

The
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(4) THE SUN IS SHINING (//. Basal)

sun
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(7) The Hen and the Lark (Supplementary)

play
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(ii) THE HUNGRY FOX (IV. Basal)

very



CHAPTER n

PHONETIC DEVELOPMENT

OUTLINE

I. TEACHING THE BLEND

(a) Presentation of the word as a whole ; as make.

(6) Analysis of the word into its phonic (sound) and

phonetic (sight) elements ; as m and alee.

(c) Blending the elements to form the word.

(d) Building new words by changing the initial con-

sonant.

II. TEACHING VOWEL SOUNDS

(a) Discovering vowel sounds.

(b) Use of diacritical marks.

(c) Crossing off letters.

III. DEVELOPMENT OF PHONETIC RAPIDITY

(a) Meaning and practice.

(6) Perception card drill.

(c) Drill on niisccilancoiis words.
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CHAPTER II

PHONETIC DEVELOPMENT

I. TEACHING THE BLEND

The vocabulary of the first few basal stories serves

as a foundation for sound-work. The phonetic de-

velopment begins after the completion of the first

basal story. Make is a good word with which to

commence, because it forms part of the child's vo-

cabulary, and because it is readily visualized and

easily pronounced.

In teaching the blend there are four steps

:

(a) Presentation of the Word

Print the word on the blackboard. Do not under-

line or distinguish the phonogram or the initial con-

sonant in any way.

(6) Analysis

Pronounce the word slowly. WTiile sounding m,

cover the phonogram ake; while pronouncing the

phonogram ake, cover the consonant m. (In teach-

ing a sound or a phonogram, take it from a known

sight word, always having the children discover for

themselves the sound of the letter or the phonogram.)

24
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(c) Blending the Elements

Be sure that the children not only perceive that

the word is made up of two parts, m and ake, but

that they understand how these parts are blended.

(d) Building New Words

Take initial consonants from sight words which

occur in the first basal stoiy, for example, b from

hag, c from carry, s from so, etc. Then give the

words bake, cake, sake, etc. Let this stage of the

work take as much time as the children require. A
comprehension of the blend is the principal thing.

From the beginning insist that the child pronounce

the entire word at once. Never allow him in attack-

ing a word to voice separate phonetic symbols, Ijut

always have him sound them in the full and perfect

blend of the word.

Do not add a sound or a phonogram to the list for

daily perception-card drill until the chiId?'o?i have

thoroughly associated it with the word of which it is

a part. Be particularly careful in the case of phono-

grams that are not words in themselves, as iiuj, ight.

II. TEACHING VOWEL SOUNDS

(a) Discovering Vowel Sounds

Wlien vowel sounds .'iif t;niglit as such, diacrilical

marks arc M^cd lor I he liisl time. 'I'he le;icher

wants to teach the long sound of o. She ]jrints the
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word so on the blackboard. The children pronounce

it. Then she covers the s and pronounces the o.

"When the children have discovered that o says o,

mark the letter and drill on new words.

When the phonetic study has somewhat advanced,

the reading will go very quickly, because only those

words containing the modified sounds of the vowels

will be outside the key.

(6) Use of Diacritical Marks

Discontinue the markings a, e, i, o, u when the chil-

dren know the effect of final e. This long mark is

not again used except in case of words like how, etc.,

in which the vowel may have one of two sounds.

After one month of work on any vowel drill, mark

only the first word in a set, as hag, heg, hig, bog, hug.

Discontinue the use of this mark as soon as possible.

The marks are used in the blackboard work long

after they have been discontinued in the text of the

book, because preliminaiy blackboard drill smooths

out most difficulties.

(c) Crossing Off Letters

As soon as the work in phonetics is begun, cross off:

1

.

The e before d, as in the word us^d.

2. All other silent letters, as in

sho^ stra/j^l^t co^t

neflr wa/t
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Note. — Ea (near), ai (wait), oa (coat), are taught as

phonograms in connection with Book Two, so the marking

in these words is discontinued at that time.

Do not cross off

:

1. One of double letters, as in little.

2. The y following a, as in lay.

3. Silent e at the end of a word, as in lame.

4. The second e in double e, as in seen.

III. DE\'ELOPMENT OF PHONETIC RAPIDITY

(a) Meaning and Practice

By phonetic rapidity is meant the power to see

and at the same time to say. This power will be

acquired by degrees. The children may know all

the consonant and the vowel sounds ])erfectly, but

the power to pronounce a word as quickly as the eye

takes it in will come only by practice. The first

and the second groups of pupils will have acquired

this rapidity at the end (jf six months. The third

group will take perhaps twelve months.

But rapidity in blackboard work does not mean

facility in reading from the book. Up to this point,

phonetic drills may have taken first place ; but when

rapidity in l)lackboard work has been gained, more

time may be given to reading from the l)()ok to in-

sure fluency in phrasing.

The blackboard drills, however, must not l)o neg-
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lected for a day. As tho children acquire power,

the drills may be made shorter, but they must not

be dropped altogether. Since the phonetic key is

the most important feature of the method, it is es-

sential that the work be done with the utmost thor-

oughness.

Children who do not appear to accjuire rapidity

naturally must be taught to do so. For this pur-

pose a small group is a necessity. Take the children

by fives for a short, sharp exercise every day. Do
not allow them to dawdle over the phonetic work.

Train them to say at once, without hesitation, what-

ever you put on the blackboard. Until some degree

of phonetic rapidity is acquired, a child will not read

for pleasure. Therefore, give him this power as

quickly as possible, for then he will do more than

half the work himself.

There is a time when the child seems to be able to

pronounce a new word only after slowly, -and often

audibly, putting the different parts of it together.

From the beginning teach him to do this silently,

and quickly. Drill until a mere glance brings the

word as a whole to the lips without hesitation.

(6) Perception Card Drill

Every phonogram, consonant and vowel sound

should be reviewed daily by means of perception

cards. The teacher may obtain these cards from

the publishers or she may make them herself, printing
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each sound as it is taught, on cardboard in letters

large enough to be read at the back of the room.

Take third-group work ^\dth the whole class.

Take second-group work with the second and first

groups.

Take first-group work \sdth the first group only.

^^Tlen a group stops reciting with the others, let

it begin seat work specified for that group at the com-

mencement of the lesson.

(c) Drill on Miscellaneous Words

A drill on miscellaneous words is a pleasant way

of reviewing what the children know. It uses the

same knowledge in ever-var}dng form, and is the

principal means of increasing phonetic rapidity.

The idea is not to teach a certain number of words,

but to give the children facility in dealing with new

reading matter. The blending of words in series

only will not give the necessaiy phonetic strength

to attack new material. Pupils must have daily

experience in ])lending words from varying lists.

The words used in these drills must contain phonetic

elements with which the children are familiar. As

each point in the phonetic work is taken up,

words representing that point should appear in the

miscellaneous drill.



CHAPTER III

SUGGESTED PHONETIC DRILL

OUTLINE

I. DRILL IN CONNECTION WITH BOOK ONE

(a) First and Second Sets of Stories, pp. 5-31.

(6) Third Set of Stories, pp. 32-42.

(c) Fourth Set of Stories, pp. 43-55.

(d) The Remaining Stories, pp. 56-128.

II. DRILL IN CONNECTION WITH BOOK TWO
(a) Stories, pp. 5-41.

(6) Stories, pp. 42-79.

(c) Stories, pp. 80-122.

(d) Stories, pp. 123-160.

III. DRILL IN CONNECTION WITH INTRODUCTORY
BOOK THREE

(a) Stories, pp. 7-38.

(6) Stories, pp. 39-84.

(c) Stories, pp. 85-122.

(d) Stories, pp. 123-176.

IV. REVIEW IN CONNECTION WITH HIGHER BOOKS
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SUGGESTED PHONETIC DRILL

I. DRILL IN CONNECTION WITH BOOK ONE

(a) First and Second Sets of Stories, pp. 5-31

Begin phonetics when pupils know perfectly the

vocabulan' of the first basal storj^, not before. This

is an important point because all of the phonetic

elements introduced here are taken from words in

the first set of stories.

(i) Basal Phonograms

ake taken from make

it taken from it

eat taken from eat

ill taken from ivill

at taken from rat

all taken from tall

(2) Initial Consonants taken with Basal Phonograms

The initiiil consonant's are best taught by taking

them from siglit words which are already known to

the children, and using them with basal phonograms.

Take

:

31
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VI from make

b from bag

c from carry

t from iall

r from rat

I from little

w from loill

s from so

p from pig

d from do

f from found

g from (/tw

A from /lowe

n from no

*A from she

wh from u'^en

Now the return may be made from the parts to

the original wholes and also to new combinations.

Note. — In the following illustrative list and in all

those given in connection with Book One, words which

occur in the reader are printed in black-faced type. This

enables the teacher to distinguish at a glance the words

which will soon be of particular use as parts of the child's

reading vocabulary.

ake

make
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Ul

gill

hill

mill
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The vowel lists are not intended to be exhaustive.

They have been built around type words taken from

Book One, and they should be extended and varied

in blackboard drill.

^^Tlile the silent letters have not been marked in

the phonetic lists, they may be crossed off in black-

board drill as directed on pages 26 and 27.

(A) Long Vowels in Double Blend

mow
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(fi) Long Vowels in Triple Blend

o

dole
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(6) Third Set of Stories, pp. 32-42

(i) Initial Consonants

In addition to the initial consonants already taken,

the teacher may now introduce new sounds analyzed

from sight words. Take :

k from king

ch from each

th from then

k

kit kill key kite

ch

chit chill cheat chat

th

thee though thy that

This is also the time to teach the children to com-

bine the single consonants ali'eady learned to get the

double initials ; e. g., /—r = fr; f
—

I — fl. De-

velop all useful combuiations : hi, br, d, cr, dr, dw,

fl, fr, gl, gr, pi, pr, sc, sk, si, sm, sn, sp, st, sw, tr, tw.

Use these consonant combinations with (A) phono-

grams and (b) vowels previously learned.
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flit
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cried
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ar

bar
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hain
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bid
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u

buff
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(2) Terminations ^rf, ^rf (= , erf, er

43

kill

kiUed



44 THE PROGRESSIVE ROAD TO READING

tall

taller

small

smaller

old

older

slow

slower

(d) The Remaining Stories, pp. 56-128

(i) Consonants
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vale
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or

for
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{B) Review of Long and Short Vowels

day

fay

hay

lay

say

male

pale

tale

stale

dame

tame

Dane

mate

e

dee

fee

he

lee

see

peel

teel

steel

deem

teem

dene

mete

die

fie

high

lie

sigh

mile

pile

tUe

stile

dime

time

dine

mite

doe

foe

hoe

lo

so

mole

pole

stole

dome

tome

mote

u

due

hue

sue

mule

pule

dune

mute

a

bag

Dan
rack

bad

pan

sap

bat

hat

pat

sack

clack

fallow

batter

beg

den

reck

bed

pen

bet

pet

fellow

better

big

din

rick

bid

pin

sip

bit

hit

pit

sick

click

bitter

bog

don

rock

sop

hot

pot

sock

clock

follow

a

bug

dun

ruck

bud

pun

sup

but

hut

suck

cluck

butter
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(C) Drill on Vowels to Show the Effect of Final e

glad
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II. DRILL IN CONNECTION WITH BOOK TWO

Before beginning the phonetic work in connec-

tion with Book Two, the teacher should see that the

child is absolute master of the elements presented

during the period of Book One (see page 49) and

that he is able to blend silently and rapidly words

involving these elements. If a great degree of

proficiency on the part of the pupil is hoped for

during the period of Book Two, the teacher must

use Book One phonetic perception cards daily to

review all the sounds pre^^ously taught. In other

words, the class should not be allowed to forget

these sound elements. As new sounds for the

Book Two period are taught they should be added

to the list for daily reviews.

Do not forget that clear enunciation and clean

articulation are quite as important in the work for

the Book Two period as they were in the period of

Book One. In drilling upon the combinations pre-

sented in the following word lists, see to it that the

pupils make a swift, smooth and perfect blend. Make
sure always that the final consonant is sounded.

(a) Stories, pp. 5-41

(i) Vowel Values

ai as in tail

ea as in tease

ea as in bread

oa as in road
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/''/

play
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(3) Phonograms

er as in lier

ear as in fieard

ir as in girl

or as in ivord

ur as in burn

ar as in cellar

er as in her

were
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iir as in hum

bur
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daub
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bull

full

pull

00 as in wood

good
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a as in ask

chaff
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III. DRILL IN CONNECTION WITH INTRODUCTORY
BOOK THREE

(a) Stories, pp. 7-38

(i) Vowel Values

ei as in iveigh
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(3) Terminal Phonograms : ure, ous

lire

failure
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nation
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trio

police

(c) Stories, pp. 85-122

(i) Vowel Values

i(=e)

valise marine benzine

fatigue machine gasoline

magazme

Philippine

ch]

qu\

(2) Consonant Values

= k i {= consonant y)

ch i=k)

chord
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de delight, drcltire, decide, deter, deserve.

re rely, remain, release, reward, respect.

dis disturb, disgust, discov'er. discourage, disappear.

con consent, consult, contain, control, convert.

It is also advisable to pay particular attention to

any consonant or vowel value which may be some-

what difficult. For example

:

gu guard, guess, guide, disguise, rogue, dialogue.

Summary of Phonetic Elements

taught in connection with

INTRODUCTORY BOOK THREE

Consonant Values

phj ^

ch
= k

ex, ex ( = egs)
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IV. REVIEW IN CONNECTION WITH HIGHER BOOKS

The work in connection with Book Three and

the higher books of the series is chiefly review. The

new work consists in taking up exceptions to the

phonetic key which occur in words commonly used.

(a) Daily re\aew drill on lists of miscellaneous

words containing phonograms or phonetic elements

which have been taught in former grades.

(6) Daily review drill on contrasting lists showing

the effect of ed on the final consonant ; as fitted,

dropped, created, received, etc.

(c) Occasional review on lists showing change

of final y on addition of suffixes ed, er, est, ly, ness;

as carry, carried, carrier; happy, happier, happiest,

happily, happiness.

(d) AVhenever exceptional phonetic difficulties

appear, give a blackboard drill, showing the ordinaiy

value of the phonetic element involved, and at the

same time noting the exception ; as,

gave .... have

hive . . .

creak .

treat .

road .

via id .

(e) Drill on derivatives obtained by the addition

of the suffixes taken in former grades, and new

suffixes and prefixes; as, ment, suIj, al>, np, in, en,

ac, oh, com.

give

break

great

Ijroad

said



CHAPTER IV

WRITTEN LANGUAGE

Part I : Words — Spelling

OUTLINE

I. FIRST YEAR, FIRST HALF

(a) Visualizing and writing words.

(6) Writing words built from phonetic elements.

II. FIRST YEAR, SECOND HALF

(a) Writing w^ords built from basal phonograms.

(6) Writing sets of phonetic words from dictation.

III. SECOND YEAR, FIRST HALF

(a) Visualizing and writing unphonetic words.

(b) Writing words built from basal phonograms.

(c ) Writing sets of phonetic words from dictation.

{d) Formal spelling begun.

IV. SECOND YEAR, SECOND HALF

(a) Writing unphonetic words.

(6) Writing in groups words built from phonograms,

(c ) Writing sets of phonetic words from dictation.

{d) Formal spelling.
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WRITTEN LANGUAGE

Part I : Words — Spelling

I. FIRST YEAR, FIRST HALF

(a) Visualizing and Writing Words

The recognition of script forms and the \\riting of

a word constitute the first step in the mastering of

written language. The object of this work is to

train the eye, and to teach the mechanical side of

writing. The words to ])e visualized are those that

have become a part of the child's oral vocabulary

through the stor}^-telling.

A good material for the children to use in these

first writing exercises is unruled manila paper, 12x1')

inches, folded the long way into something less than

inch spaces. Later, lines may l)e used as a guide

to the projK'r height of the letters. Before this the

lines tend to confuse the child.

(i) The Word Presented

The teacher wi-ites on tlie blackboard the woid //.

She then pronounces the word, and ha\ ing given tlie

children an o|)portunity to look at it, eia.ses it, and

again pi-onounces the word slowly.

71
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(2) Writing from Memory

She then allows the class to write. Not all the

children will write the word correctly. The teacher

again writes the word on the blackboard, the children

writing after she has erased the word. She repeats

the process, having the children practice in this way

a few minutes each day, until they can write it

correctly.

List for First Five Weeks

First week— it Fourth week—• eat

Second week — me, so Fifth week— ivill

Third week— make

(b) Writing Words built from Phonetic Elements

The object of this work is not only to teach the

children to write from dictation words which have

been previously visualized, but to teach them to

recognize by ear single and double consonants and

phonograms in dictation. This greatly strengthens

the work in phonetics.

Up to this point the child has been taught to say

and to write what he sees ; now he is to be taught

to write what he hears. The recognition of con-

sonants and vowels has heretofore been chiefly visual,

and the expression of that recognition largely oral.

In the writing of words from dictation the recog-

nition is auditoiy and the expression manual.
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The firet step is the teaching of (1) the single and

(2) the double consonants, as in the words bit, fit;

fly, cry; etc. This work is taken up at the same

time the blend is taught.

To teach the consonant b, write the word bit

on the blackboard and pronounce it slowly. The

word it is taken from the vocabulaiy of the first

storj' . Draw the attention of the class to the fact

that the word consists of two parts, b and it. Erase

the word and pronounce slowly. Let the children

write. Finally, have the b and the it written from

dictation alone.

Change the initial consonant and develop the

exercise gradually into the writing of words from

pure dictation as each new consonant is learned.

Suggestive List

it bit, lit, mit, sit, pit, fit, hit, kit; chit, whit, flit,

grit, skit, slit, spit, split, twit.

ill mill, bill, till, rill, will, sill, pill, dill, fill, gill, hill;

drill, frill, grill, skill, spill, still, trill, twill.

all ball, call, tall, wall, i)all. fall, gall, hall; small,

stall.

at mat, bat, cat, rat, sat, pat, fat, hat; chat, that,

flat, plat, scat, slat.

eat meat, i»cat, scat, peat, feat, heat, neat; wheat,

cheat. l)li-at, cleat, j)leat, treat.

make hake, cake, take, rake, lake, wake, sake, fake;

shake, brake, drake, Hake, slake, snake, sjjake,

stake.
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are arm, ark, art, arch ; mar, bar, car, tar, par, far

;

char, scar, spar, star.

king ring, sing, wing; bring, cHng, fling, sling, string,

swing.

cow bow, how, now, vow ; brow, plow, prow, scow.

me be, he, we ; she.

so go, lo, no ; fro.

my by ; cry, dry, fly, fry, ply, pry, shy, sky, sly, spy,

sty, try, why.

day may, bay, ray, lay, way, say, pay, fay, gay, hay,

nay; bray, clay, dray, flay, fray, gray, play,

pray, slay, stay, sway, tray.

Note. — When the children have learned a certain

consonant and can write it in words from dictation, it is

not necessary to visualize that consonant when using it

in connection with a new phonogram. For instance,

about the tenth week the word all is built upon. The

children have been taught all the consonants to be used.

In this case it is necessary to visualize only the phonogram.

But if ing is the phonogram to be built upon, a word, as

sing, must be visualized, and the children allowed to

separate for themselves the phonogram and the initial

consonant.

In review, the teacher may fill out the foregoing

groups of words as the consonants are reached.

II. FIRST YEAR, SECOND HALF

In the second half of the first year the work in

written language is continued as in the preceding

grade.
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(a) Writing Words built from Basal Phonograms

Suggestive List

out bout, gout, pout, rout ; clout, flout, scout, shout,

snout, spout, stout, trout.

for nor ; cord, lord ; cork, fork, stork ; form, storm
;

born, corn, horn, morn, scorn, thorn.

other mother, brother, smother.

night fight, light, might, right, sight, tight; blight,

bright, flight, pHght, slight.

(h) Writing Sets of Phonetic Words from Dictation

The o^l)joct of this exercise is to 8eeuro manual

expression for the auditoiy recognition of long and

short vowels ; that is, to have children learn to write

any phonetic word from dictation.

The new work consists in the presentation of

vowel values in writing sets of phonetic words from

dictation

:

First, with tnj)le blend, long and short vowels,

varying the initial consonant; as, lime, time, dime;

net, set, pet.

This first step in the presentation of xowcl values

for auditor}' recognition should begin with the first

month of the second term.

The first word in each set is visualized, tlic others

are dictated.
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Suggestive List

Long \'uwcls

came, dame, fame, game, lame, name, same, tame ; blame,

flame, frame, shame,

ate, date, fate, gate, hate, late, mate, pate, rate ; crate,

grate, plate, skate, slate, state,

dine, fine, kine, line, mine, nine, pine, tine, vine, wine

;

brine, chine, shine, spine, swine, thine, twine, whine,

bore, core, fore, lore, more, wore ; chore, shore, snore, store,

swore,

deep, keep, peep, weep ; creep, sheep, sleep, steep, sweep, j/

Short Vowels

bag, fag, gag, hag, lag, nag, rag, sag, tag, wag ; brag, crag,

drag, flag, slag, snag, stag.

bed, fed, led, red, wed; bled, bred, fled, shed, sled, sped,

dip, hip, lip, nip, rip, sip, tip ; chip, clip, drip, flip, grip,

ship, skip, slip, snip, trip, whip,

cot, dot, got, hot, lot, not, pot, rot ; blot, clot, plot, slot,

spot, trot,

bun, fun, gun, nun, pun, run, sun, tun ; shun, spun, stun.

Second, ^vith triple blend, varying the vowels,

as, hag, beg, big, bog, bug; lack, lick, lock, luck;

pane, pine; tone, tune.

These exercises for the further fixing of the vowels

should begin with the second month of the second

term, when the children can write from dictation

most of the single and double consonants.



WRITTEN LANGUAGE 77

a

male

pale

tale

stale

dame

tame

Dane

mate

a

bag

Dan
rack

bad

fan

pan

tan

sap

bat

hat

pat

lack

sack

clack

bland

peel

teel

steel

deem

teem

dene

mete

e

beg

den

reck

bed

fen

pen

ten

bft

JK't

Suggestive Lists

Long Vowels

i

mile

pile

tile

stile

dime

time

dine

mite

Short Vowels

I

big

din

rick

bid

fin

pin

tin

sip

bit

hit

pit

li.'k

sick

clic-k

o

mole

pole

stole

dome

tome

mote

o

bog

don

rock

sop

blend

hot

pot

lock

sock

clock

blond

u

mule

pule

dune

mute

u

bug

dun

ruck

bud

fun

pun

tun

sup

bnt

hut

luck

suck

cluck

blunder
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Blackboard Drill
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Chapter One under Review Work (page 18), are

suggested, because in these lists may be found most

of the little words needed in dictation and composi-

tion. Continued and conscientious drill on these

words will show immediate results in all the chil-

dren's written work.

of
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(r) Writing Sets of Phonetic Words from Dictation

Partial Plan of Work

(with drills on long and short vowels)

The children ai-e able to write from dictation all

simple words of the triple blend, as cut and beg.

The work of this grade will include those words
beginning or ending with double consonants. Drill

especially on words taken from the reading book.

a e i o u

drug

band
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IV. SECOND YEAR. SECOND HALF

The work continues along the lines laid down in

the first half of the second year.

(a) Writing Unphonetic Words
,

This list the teacher will supi^ly. It is suggested

that it be made up from the familiar words contained

in the reading vocabularies of the second half of the

first j^ear.

(6) Writing in Groups Words built from Phonograms

Group words are taught wherever necessaiy.

(c) Writing Sets of Phonetic Words from Dictation

These drills will contain those words that begin

and end with doul)le and triple consonants. Then

syllabic terminations may be used.

a e i o u

drank drink drunk

shrank shrink slir\nik

thrash thresh thrush

bland blend Moiid hhrnder

stacking sticking stocking

batter better l)itter l)utter

patter l)()tter putter

Fanny finny rnmiy

barrow horniw ItiuTow

fallow fellow follow

Tlii.s list should !)(• made as full as possible.
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((/) Formal Spelling

(i) Using Suffixes and Prefixes

Use here not only the terminations already drilled

upon, but add new suffixes, as ish, ment, and ance.

Introduce the use of prefixes, as, com, con, de, dis,

en, im, in, re, siih, un.

In the following illustrative exercise, the basal

word joy is \Tsualized ; all others are dictated.

joy
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(3) Y Changing to /

Final y changes to i when es, er, est, or ed is added

to the word. Read across

:

cry cries cried

try tries tried

crazy crazier craziest

funny funnier funniest

happy happier happiest

merry merrier merriest

Follow the blackboard drill with oral and written

spelling. These lists should be amplified according

to need.



CHAPTER V

WRITTEN LxVNGUAGE

Part II : Sentences

OUTLINE

I. WRITING VISUALIZED SENTENCES

(a) First year, first half.

(b) First year, second half.

(c) Second year, first half.

(d) Second year, second half.

II. WRITING DICTATED SENTENCES

(a) New work in punctuation.

III. WRITTEN REPRODUCTION

IV. FORMAL COMPOSITION

84



CHAPTER V

T\TIITTEX LANGUAGE

Part II : Sentences

I. WRITING VISUALIZED SENTENCES

The writing of visualized sentences should begin

in the fifth month of the first term. The material

for the work is to be taken from review reading

matter, either directly or in rearrangement.

As to punctuation, lay main stress on the capital

at the beginning of a sentence and the period at the

end.
(u) First Year, First Half

BLACK HAT

One day Black Rat met the King in the kitchen.

" Please give me something to eat," said Hlack Rat.

" I will not," said tlie King.

Black Rat wonld not go away. So the King called

Big Cat.

" Black Rat is in tlic kitchen. Big Cat. Cn and eat

him nj)," said the King.

Bnt Black Hat ran awa,\'. lie was afraid of l>ig Cat.

THE MOUSE AND THE CHEESE

Once tiiere was a little inonse. She li\fd with her

mother in a big house.

85



SG THE PROGRESSIVE ROAD TO READING

One day the mice were in the cellar. The little mouse

said, " I see some cheese."

" It is a trap," said the mother.

The cheese smelt good. The little mouse took a bit.

Snap went the trap. The little mouse was held fast

in it.

(b) First Year, Second Half

LITTLE LARK

" The sun is shining," said Little Lark. " I will fly

away to the King, and sing him a song."

On the way he met Brown Fox. " Where are you

going. Little Lark? " asked Brown Fox.

" I am going to the King, to sing him a song," said

Little Lark.

Brown Fox said, " I will go with you. Little Lark."

Little Lark said, " No, you would only eat me up."

So Little Lark flew away till he came to the King's house.

THE HEN AND HER BREAD

The Hen found a bag of flour. She wished to carry

it home.

So she asked the Duck to help her. The Duck said,

iNo.

The Hen went to the Turkey. " Please help me to

carry home the bag," said the Hen,

"No, I will not," said the Turkey. So the Hen

carried it home herself.

The Hen wished to })ake the bread. She asked the

Duck to help her. The Duck said, " No."
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Then the Hen went to the Turkey. " Please help me

to bake my bread," said the Hen.

The Turkey said, " No, I will not."

So the Hen asked the Goose to help her. But the

Goose said, "No."

The Hen baked the bread herself. The Duck, the

Turkey, and the Goose saw the bread. They said,

" Give us some." The Hen said, " No, I shall eat it

myself."

(c) Second Year, First Half

THE THREE BEARS

Once upon a time there were three bears.

One was named Big Bear. One was named Middling

Bear. One was named Little Bear.

These bears lived in a little house in the woods. In the

kitchen there were three bowls.

In the parlor there were three chairs. In the bedroom

there were three beds.

One day the bears went out for a walk. While they

were gone, a little old woman came along. She knocked

at the door.

Nobody said, " Come in." She knocked again.

Nobody said, " Come in." The little old woman opened

the door and went in.

And this is what she did. First she ate the soup in

Little Bear's bowl.

Then she went into the |)arl()r. She sat down in

Little Bear's chair, and broke it to pieces.

Then she went into the bedroom. She lay down on

Little Bear's bed, ;iiid fell fast asleep.
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By aiul by the bears came home. They went into the

kitchen. " My soup is all gone," said Little Bear.

They went into the parlor. " My chair is all broken,"

said Little Bear.

" Somebody is in the house," said Big Bear,

They went into the bedroom. " Here she is in my bed,"

said Little Bear.

" Let us hang her," said Big Bear.

" Let us drown her," said Middling Bear.

" Let us throw her out of the window," said Little

Bear.

" Gr ! Gr ! Gr !
" said all the bears.

This woke up the little old woman. She jumped out

of the window, and never went back to the woods again.

(d) Second Year, Second Half

THE LORD OF THE FOREST

A man once had a cat who was very bad. So one day

he put the cat into a bag. He carried the bag into the

forest and left it there.

" Here I am in this forest," said the cat. " I will build

myself a little house." So the cat built a little house and

lived there very happily.

One day when he was out walking he met a fox. The

fox had never seen a cat.

" Who are you? " said the fox.

" I am the lord of this forest," said the cat. The fox

bowed low.

" You are very beautiful," said the fox. " Let me be

your servant."
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"Very well," said the cat. "I will stay at home.

You go and bring me a good dinner."

Away went the fox. On the way he met a wolf and

a bear.

" How do you do? " said the wolf. " I have not seen

you for a long time."

" I have been working," said the fox.

" Who is your master ? " asked the w^olf .
" My master

is the lord of this forest," said the fox.

" Tell your master I will come to see him," said the

wolf.

" I will come too," said the bear.

" Very well," said the fox. " But when you come, be

sure to bring a sheep or a goat. If you do not, my master

will eat you up."

The wolf promised to bring a sheep. The bear prom-

ised to bring a goat. The fox ran home to his master.

That night the wolf caught a goat. The bear caught

a sheep. They carried them to the cat's house.

They knocked at the door. The cat came to the door.

"Is this my dinner?" said the cat. "This is not

enough."
"

I am the lord of this forest. Bring nie diinuT every

da\', or I will eat you uj)."

The wolf and the bear promised, and ran away as fast

as they could. Thev were verv much afraid.

That night the In-ar and the wolf told the story to all

the other animals of the forest.

They were all very nnu Ii afrai<l. But the cut and the

fox were happy. They had plenty to eat.
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II. WRITING DICTATED SENTENCES

The writing of dictated sentences is to begin in

the middle of the first year, second half.

The material ig to be taken from review reading

matter.

\^^riting visualized sentences has given practice

in the use of a capital at the beginning and a period

at the end of a sentence.

(a) For new work in punctuation take up

:

1. Capital for proper names.

2. Quotation marks.

3. Capital for the first word of a quotation.

4. Comma.

To teach the use of quotation marks, the following

method may prove suggestive.

First Step

The teacher writes on the blackboard the sen-

tence, The sun is shining said Little Lark. She then

asks questions to determine the placing of the

quotation marks

:

What did Little Lark say ?

What is the first word he said ?

What is the last word he said ?

The teacher places the quotation marks thus,

" The sun is shining" said Little Lark.

Now she proceeds to the placing of the comma.

What part of the sentence was not said by Little Lark ?
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The teacher underhnes said Little Lark. Then

she asks several children to state what Little Lark

did sa}'. The teacher then states that the part

spoken is always separated from the rest by a

comma; thus, ''The sun is shining," said Little

Lark.

The exercise may be varied by reversing the order

of the clauses ; as. Little Lark said, " The sun is

shining."

Second Step

The teacher gives the clauses one at a time ; for

instance, The man said, — It is a fine day, — and the

children are required to answer these questions

:

What did the man say ?

^Yhat is the first word he said ?

Wliat is the last word he said ?

Where will you place the quotation marks?

Where will you place the comma ?

This drill is absolutely necessary in the case of the

third group, and it is well to make sure of the first

and second groups also,

TiTTRD Step

\Mien the children can go through the above (hill

fairly well, begin to dictate sentences. All mistakes

in each sentence should be corrected before further

dictation.
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III. WRITTEN REPRODUCTION

At the end of the first term the children should

begin to reproduce simple stories as seat work. This

should be entirely free, but should be criticized

by the teacher in punctuation and capitalization.

IV. FORMAL COMPOSITION

Formal composition should begin in the middle

of the second year. Success in composition depends

largely upon the teacher's method in the oral de-

velopment of the thought to be expressed in writing.

Naturally, variety of expression will arise, and

should be encouraged, but the main thing is to have

the child see a topical analysis grow on the black-

board as the oral work of the class progresses. The

necessar}^ vocabulary should be developed on the

blackboard at the same time.



CHAPTER VI

SUGGESTED SEAT WORK •

OUTLINE

I. FIRST YEAR, FIRST HALF

(a) Hand work.

(6) Silent reading?.

(c ) Writing; : visualizing sentences.

(d) Number : counting, addition, subtraction.

II. FIRST YEAR, SECOND HALF

(a) Hand work.

(b) Silent reading.

(c ) Writing : free reproduction.

(d) Number: notation.

III. SECOND YEAR, FIRST HALF

(a) Hand work.

(b) Silent reading.

(c) Writing: formal spelling by copy ; stories.

(d) Number : j)roblems.

IV. SECOND YEAR, SECOND HALF

(a) Hand work.

(b) Silent reading.

(c) Writing: fi^rnial s|)clling by copy ; stori(>s.

(f/) Number: measurements; nuiltiplication tables.

V. GENERAL STATEMENT



CHAPTER VP

SUGGESTED SEAT WORK

I. FIRST YEAR, FIRST HALF

If the class is taught in groups, as is recom-

mended, the teacher will have to provide for profit-

able seat work.

For the first month or two the various forms of

hand work, such as weaving, sewing, raffia and bead

work, will predominate. Gradually, however, the

silent reading of the supplementaiy stories, the

exercises in writing, and the stud}^ of number will

take the place of much of the manual training.

At the end of two months it will be found that

only the hand work regularly prescribed in the course

of study will be necessary. The written reproduc-

tion of simple stories may begin at the end of the

first term.

Particular attention is called to the fact that if

the number work is carefully arranged for silent

study, the pupils will make surer and more rapid

progress than if all the time spent in number had

been used in oral recitation.

1

1

' This chapter does not attempt a full exposition of the fore-

going outline. It aims only at suggestive explanation.

94
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Before the teacher 'can begin work in number, a

child must have a conception of number. Xo one

can give a child his notion of number; he must

get it for himself.

However, he may be helped to acquire it, and to

that end the seat work in number must be carefully

arranged. For a while he must work with objects.

Blocks are better than anything else, because they

are easih' seen, easily handled, and not easily lost.

Moreover, if the child has had kindergarten train-

ing, he will l3e familiar \\ith blocks.

The child needs to round out his conception of

number by ha\ing the same facts presented in many
different forms. Exercises in counting should be

given ever}^ day.

II. FIRST YEAR, SECOND HALF

By the middle of the second term the first and

second sections will be able to read well. 'Hien the

teacher may take several large sheets of oak tag,

and write on each as many numbers as it will hold

;

thus

:

six

eight

fr)iirt('on

forty-six

twenty-three

On other sheets the hundreds are written, one

hundred on one sheet, two hundred on anotlicr, etc.
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The hundreds' sheet is hung on the wall, and the

other sheet beside it, in this way :

one hundred
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III. SECOND YEAR, FIRST HALF

Let the children build up words out of given

phonetic elements already mastered.

Children should here be encouraged to write

stories.

Simple problems may be set on chart or blackboard

in words the children can surely read.

Addition of like numbers and continued subtrac-

tion of the same number will prepare for multiplica-

tion and division.

IV. SECOND YEAR, SECOND HALF

Continue the cop3ang and the free reproduction of

stories. Encourage free writing of stories.

Build words with given initial consonants, basal

phonograms, and terminations.

Set columns of singulars for formation of plurals

and the reverse.

In general, follow the suggestions gi\'en in Chapters

III, IV, and V on Phonetic Development and Drill

and Written Language.

Let the children work with rulers. Let them

measure their desks, seats, books, pencils, paper,

etc., and even the width of the boards that com-

pose the flooring, and make record of the measure-

ments. The multii)lication tables may be learned

entinjly through seat work. A weekly test will show

when thf cliildren are ready for the next step.

Division may be taught in the same way.
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V. GENERAL STATEMENT

The wise teacher iii any grade will quickly dis-

cover whether the seat work is really profitable,

and will be governed accordingly. The vital point

in this whole matter is to make the children feel

that the seat work is a serious and important part

of the school curriculum. This will be accomplished

if they know that the teacher will look over the

results of the seat work carefully.

14.
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